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How We Teach Reading 
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“The whole world opened up to me when I learned to read” 

 Mary McCleod Bethune
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Whole Class reading Structure for Years 2-6

	Whole class teaching of reading strategies
	whole class texts 
	individual reading
	class novels with established reading spine

	visits to the library
	clear home/school communication on reading focus
	developing a love of reading
	impactful interventions for the lowest attainers



Introduction
The St Nicholas Primary School reading model centres around whole class reading and discussing a high-quality book or extracts which will be read in its entirety. This shared experience of a book and ultimately a repertoire of books is a powerful platform to develop meaningful, purposeful interactions and a love of reading.
Picking the right text is critical. We think about a variety of features of texts, including opportunities to enhance social and emotional learning, foster inclusivity, or improve background knowledge, but mainly because they are excellent books packed with literary features, aspirational vocabulary that will motivate, provoke talk, and hook the children in. Children have physical copies of the book: at least one between 2.
The rhythm of lessons is crucial: we have daily 30-minute lessons structured around a weekly rotation. This ensures that fluency, reading strategies and the tackling and unpicking of a range of question types, for example multiple choice, ordering, matching, true or false, are explicitly taughtaught as part of the cycle. This isn’t done by ​‘Monday: retrieval, Tuesday: summarising’ and so on, skills are interwoven and are employed as and when opportunities arise in the book and depending on which need to be practised.
We deliberately teach and allow time to practise the three components of fluency: accuracy, automaticity and prosody. This is built into our reading model in the guise of echo, choral and repeated reading. The fluency element of the cycle requires the adult to read the text aloud to expertly model fluency in action. This also means that children who would ordinarily struggle to decode the aspirational text, still have the chance to access it. These children are often excellent comprehenders of oral language and we can still grow this: language comprehension is not wholly dependent on word recognition.






Weekly planning structure
	
	Theme/Focus

	Monday
	Activating Prior Knowledge/Fluency Development (Reader’s Theatre)

EEF Improving Literacy in KS2 - Support pupils to develop fluent reading capabilities: Fluent readers can read quickly, accurately, and with appropriate stress and intonation. Fluent reading supports comprehension because pupils’ cognitive resources are freed from focusing on word recognition and can be redirected towards comprehending the text. This can be developed through:
· guided oral reading instruction—teachers model fluent reading of a text, then pupils read the same text aloud with appropriate feedback; and
· repeated reading—pupils re-read a short and meaningful passage a set number of times or until they reach a suitable level of fluency.

	Tuesday
	Reading strategy development linked to chapter/extract explored (oracy-led)

EEF Improving Literacy in KS2 - Develop pupils’ language capability to support their reading and writing: Purposeful speaking and listening activities support the development of pupils’ language capability and provides a foundation for thinking and communication
Purposeful activities include:
· reading books aloud and discussing them;
· activities that extend pupils’ expressive and receptive vocabulary;
· collaborative learning activities where pupils can share their thought
· processes;
· structured questioning to develop reading comprehension; and
· teachers modelling inference-making by thinking aloud

	Wednesday
	Comprehension focus linked to the reading strategies explored during the week

EEF Improving Literacy in KS2 - Teach reading comprehension strategies through modelling and supported practice: Reading comprehension can be improved by teaching specific strategies that pupils can apply both to monitor and overcome barriers to comprehension. These include:
· prediction;
· questioning
· clarifying (understanding the meaning of words in context);
· summarising; and
· activating prior knowledge.
The potential impact of these strategies is very high, but can be hard to achieve since pupils are required to take greater responsibility for their own learning. The strategies should be described and modelled before pupils practise the strategies with feedback. Support should then be gradually reduced as pupils take increasing responsibility.

Texts should be carefully selected to support the teaching of these strategies.


	Thursday
	Assessment linked to extract/text being explored

EEF Improving Literacy in KS2 - Pupils should also be taught how to integrate combinations of strategies to develop effective comprehension of different texts. The effectiveness of teaching pupils to integrate multiple strategies is well supported by research evidence and this approach is likely to be more effective than relying on single strategies in isolation. It is also crucial to support learners to apply the comprehension strategies independently to a range of different reading tasks, contexts, and subjects.

	Friday
	Response to assessments for learning/comprehension tasks

	Same text extract or book chapter(s) used throughout the week



Routine Lesson Structure
	
	Lesson Phase
	Menu of Learning Tasks

	BEFORE READING
	Prior Knowledge-Check
	· Recap on previous reading
· Retrieval quiz on prior reading
· Pre-teaching tier 2/tier 3 vocabulary 
· Pre-teaching historical/geographical/cultural context
· Use illustrations or other images to talk about context/themes/characters/settings
· Make predictions from text fragments or title
· Discuss questions or statements about related topics/dilemmas/themes/issues
· Drama around theme or topic
· Research on topic
· Personal anecdotes
· Mind-mapping a topic or idea
· Semantic mapping around a topic
· Adding sound effects/music/lighting to reading


	DURING READING
	Reading
	· Reading aloud to pupils – modelling comprehension
· Model activity reading with ‘I wonder…’ statements
· Pupils read silently in pairs or groups
· Teacher models inference by thinking aloud
· Supporting reading with relevant images and key words


	
	Discussion/Response
	· Pause to discuss impressions and reactions
· Dramatic writing: Immediately write in role
· Thought-tap characters (conscience alley)
· Write down immediate thoughts and reactions
· Annotate text with questions, feelings and thoughts
· Formulate questions using given question stems
· Discuss agree/disagree statements
· Personal response – pick out favourite/most effective/most interesting word/phrase/line – with justification


	AFTER READING
	
	Activating Prior Knowledge
	When students make connections to the text they are reading, their comprehension increases. Good readers constantly try to make sense out of what they read by seeing how it fits with what they already know. When we help students make those connections before, during, and after they read, we are teaching them a critical comprehension strategy that the best readers use almost unconsciously.

It should be taught on an ongoing basis so that students learn independently to use it as they are reading. Prior knowledge should be discussed before reading the text to help set the stage for what is coming. During reading, students should be encouraged to make connections to the text from their experience and the teacher should model this process using his or her own connections. After reading, the discussion should centre on how the connections helped students to better understand the text and how the text helped them to build their foundation.

Pupils think about what they already know about a topic, from reading or other experiences, and try to make links. This helps pupils to infer and elaborate, fill in missing or incomplete information, and use existing mental structures to support recall.

Explicit teaching of background knowledge (facts, concepts ect.), vocabulary (breadth, precision, links), language structures (syntax, semantics) and literacy knowledge (print concepts, genres etc.).
· Text to self
· Text to world
· Text to text

What do you know about the setting of this story?
What have we learnt about this in our science/topic lesson?
Can you make a link to other texts we’ve read? That’s right, you learnt about this in Year 3.
Before we start reading what do you remember?



	
	
	Prediction
	Pupils predict what might happen as a text is read. This causes them to pay close attention to the text, which means they can closely monitor their own comprehension.

Pupils - What do the title and front cover tell me about the book and what to expect? Is the author leaving me hints about what might happen next? Can I find and use the hints and clues to make my predictions? Oh no, I didn’t expect that to happen... can I ‘squeeze’ more evidence from what I’ve read to make new predictions?

I know…?
I wonder if…
I imagine…
I predict….
I think…

	
	
	Questioning
	Questioning is a reading strategy that is taught to help you engage with the text. It helps the reader to clarify what he/she is reading and to better understand the text. Asking good questions is a way for you to monitor your own comprehension while reading. A good book that engages the reader will make you ask lots of questions.

While reading the text to them – have a prepared bank of questions to model to the children. Show them examples: 
Why did they say that?
What do you mean by that?
I wonder what they were doing there?
How did he do that?
Why am I reading this?

Pupil prompts:
What clues does the author or illustrator give?
How does the character feel when?
Why did the character…?
When…? Where…? Who…?  What if…?  Where…?

	
	
	Clarifying
	Identifying areas of uncertainty, which may be individual words or phrases, and seek information to clarify meaning.

Pupils – Keep any eye on what’s happening.  If you get lost, look for the words or phrases you are unsure of.  It helps to go back and reread if we’re not quite sure what happened or why. Annotate the words or phrases you’re unsure of.

Are there any words or phrases you do not understand?
Are there any prefixes or suffixes which help?
What root words can help?
Have you read anything similar?
Have you seen anything similar?
Is there anything we can learn?



	
	
	Summarising
	Pupils describe succinctly the meaning of sections of the text. This causes pupils to focus on the key content, which in turn supports comprehension monitoring. This can be attempted using graphic organisers that illustrate concepts and the relationships between them using diagrams.

Pupils – To really enjoy this text it’s important to take a summary away after each chapter.  A summary could be 5 words, it could be an annotated picture, it could be a post-it note summary to take home and share with your family.

Was there a problem? What did this lead to?
What’s the main idea?
Where did the story take place?
What are the key facts?
First…?  Then…? Next…?  Finally…?




	Characteristics of a Strategic Reader (EEF)

	Before Reading:
· Asks questions about the text
· Activates prior knowledge
· Makes Predictions

	During Reading
· Monitors understanding
· Makes connections within and beyond the text
· Makes mental models of the text
· Updates and makes new predictions

	

	After Reading
· Clarifies understanding of the text
· Revisits and revises predictions
· Asks further questions
· Reflects on their own reading
· Summarises key points from the Text




Further child-led reading techniques
	Reading
	paired (mixed ability)
	One copy between two, each child reads one section/page (penguin partners/ teaching partners- one points whilst the other reads) 
Pair lowest 20% with highest 20%.

	
	choral
	Everyone reading at the same time in unison – model reading with fluency and expression

	
	popcorn
	Child starts reading and stops after one paragraph then chooses someone else to read next by saying ‘popcorn (insert name)’ 

	
	echo
	The teacher reads a phrase or paragraph, and then the student repeats it back to the teacher – useful for lowest 20% readers

	
	individual
	Teacher chooses who should read and for what duration

	
	speed
	Skim reading (find the word X, find a synonym of X); personal best (timing)

	
	fluency check
	Children time themselves to see how much they can read in a minute. (Aiming for 90-100 words per minute of an age-related text)

	
	repeated
	Children reread previous reading to build fluency and expression






















Yearly Genre/Book Rotations:
	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Year R
	LWL&S
	LWL&S
	LWL&S
	LWL&S
	LWL&S
	LWL&S

	Year 1
	LWL&S
	LWL&S
	LWL&S
	LWL&S
	LWL&S
	LWL&S

	
	
	
	
	
	Beegu
The Bear and the Piano
Traction Man
	Revision
The Giraffe, the Pelly and Me

	Year 2
	Beegu
The Bear and the Piano
Traction Man
	The Big Book of Blue
The Giraffe, the Pelly and Me
	A Planet Full of Plastic
The Rainbow Bear
	A Squash and a Squeeze
The Day the Crayons Quit
	Revision
	The Hodgeheg
The Tear Thief
The Owl Who was Afraid of the Dark

	
	The Hodgeheg
The Day the Crayons Quit
The Big Book of Blue
	A Planet Full of Plastic
A Squash and a Squeeze
The Rainbow Bear
	The Owl Who was Afraid of the Dark
The Fox and Stars
Fantastic Mr Fox
	The Tear Thief
The Twits
	
	The Three Little Wolves and the Big Bad Pig
A Beetle is Shy
Oliver and the Seawigs

	Year 3/4/5 Cycle A
	One extract per week in the order of: fiction; non-fiction; and poetry.
	Harry Potter & the Philosopher’s Stone

	One extract per week in the order of: fiction; non-fiction; and songs.
	The Firework Maker’s Daughter
	One extract per week in the order of: fiction; non-fiction; and short films or poetry.
	Charlie and the Chocolate Factory


	Year 3/4/5 Cycle B
	The Iron Man
	One extract per week in the order of: fiction; non-fiction; and poetry.
	The Lion, The Witch and The Wardrobe
	One extract per week in the order of: fiction; non-fiction; and songs.

	The Boy at The Back of The Class
	One extract per week in the order of: fiction; non-fiction; and short films or poetry.

	Year 3/4/5 Cycle C
	One extract per week in the order of: fiction; non-fiction; and poetry.
	Kensuke’s Kingdom
	One extract per week in the order of: fiction; non-fiction; and songs.
	Boy Overboard
	One extract per week in the order of: fiction; non-fiction; and short films or poetry.
	Tom’s midnight Garden

	Year 6
	One extract per week in the order of: fiction; non-fiction; and poetry/pictures.

	Windrush Child

	Secrets of a Sun King
	One extract per week in the order of: fiction; non-fiction; and songs or short films.

	Revision / Once
	Wizard of Oz
or
Treasure Island
















Whole Class Books – assessed through VIPERS to ensure understanding of all reading knowledge domains
WCR books:
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	The Giraffe, the Pelly and Me
The Bear and the Piano
Traction Man
Beegu
	ARE:
A Squash and a Squeeze
The Day the Crayons Quit
The Hodgeheg
The Big Book of Blue
A Planet Full of Plastic
The Rainbow Bear

GDS:
The Tear Thief
The Owl Who Was Afraid of the Dark
Fantastic Mr Fox
The Fox and Stars
The Twits
The Three Little Wolves and the Big Bad Pig
Oliver and the Seawigs
A Beetle is Shy
	Harry Potter & the Philosopher’s Stone

The Firework Maker’s Daughter

Charlie and the Chocolate Factory
	Journey to Jo’burg

The Lion, the Witch and the Wardrobe

The Iron Man
	Kensuke’s Kingdom

Boy Overboard

Tom’s Midnight Garden
	Treasure Island

Wizard of Oz

Once

Brightstorm: A Sky-ship Adventure









Developing Reading Fluency
(Taken from https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency)
Fluent reading supports reading comprehension. When pupils read fluently, their cognitive resources can be redirected from focusing on decoding and onto comprehending the text. For this reason, fluency is sometimes described as a bridge from word recognition to comprehension.
Tim Shanahan (2019) says we need to teach reading fluency because it helps pupils to understand how print works, how to develop and consolidate automatic decoding skills, and how to bring a text to life from print to prosody.
Most pupils will benefit from an emphasis on the explicit teaching of fluency as part of a multi-faceted approach to teaching reading. However, it is important to start with identifying pupils’ capabilities and accurately diagnosing areas where they may need further instruction. For instance, some pupils may benefit from additional support beyond whole-class teaching.
A fluency scale rubric, like the one adapted from Zutell and Rasinski (1991), is a useful tool to support with this:

[image: Table

Description automatically generated]
When assessing pupils’ strengths and weaknesses in relation to reading fluency and monitoring their progress, asking thoughtful questions will help to inform the next steps in teaching:
· Do pupils need more explicit fluency instruction?
· Do pupils need more planned opportunities to practise fluency?
· Do pupils need more specific feedback on how to improve fluency?
· Are pupils struggling due to underlying weaknesses in decoding letters into sounds? 

Classroom Application

One evidence-informed approach is guided oral reading instruction. This involves an adult modelling the fluent reading of a text first and then pupils reading the same text aloud with appropriate feedback. It is an opportunity to make the implicit explicit by expertly modelling fluency through appropriate use of pace, expression, punctuation and phrasing – all important features of effective prosody.
Another approach to consider is repeated reading. This involves pupils re-reading a short text a set number of times or until they reach a suitable level of fluency. It is a great way to develop accuracy and automaticity when encountering complex tier 2 and 3 vocabulary in a subject with complex language like science.
An engaging way to incorporate both of these approaches is the use of ​‘Readers’ Theatre’. With this approach, pupils are given opportunity to practise and perform fluency strategies, such as repeated reading, paired reading, text marking for phrasing, and peer feedback. It also has the added bonus of supporting pupils’ understanding of texts at the same time.
Ultimately, the goal of teaching reading is to enable children to comprehend written texts. To do this, pupils need to build both word reading and language comprehension skills. However, developing reading fluency can provide a crucial bridge between the two, continually supporting pupils’ progression from learning to read to reading to learn.



Readers Theatre
(Taken from https://researchschool.org.uk/shottonhall/news/how-i-teach-reading-fluency)
Readers Theatre is not only a fantastic way to increase fluency but a great way to gauge children’s understanding of the text through how they perform it – if they put emphasis or expression on specific words or use volume inappropriately you can see immediately that they haven’t quite understood the text. Readers theatre encourages children to explore authorial intent; how an author’s language, syntax, font, SPaG choices, contributes to the meaning of a text. It supports children to recognise how a writer deliberately sets about to provoke particular responses from the reader in order to influence their thoughts, mood, attitudes or emotions through the techniques they employ. Through such a close reading of a short piece of text, children have the time and space to read between the lines, they become better able to use clues from action, interactions, dialogue and description to interpret the author’s intentions and make deductions about a character’s thoughts, feelings or motives.
Feedback is a key part of Readers Theatre. Feedback between adults and children and between children and children. Scaffolds are crucial: including speaking stems and the child friendly multidimensional fluency scale above, which children use to praise and progress one another. Be warned: they’ve also been known to give the odd adult feedback based on their performance in step 1!
Readers Theatre also requires successful collaboration, so creating the right climate is paramount. Pupils need to communicate clearly and effectively as they decide together how to perform their section. Children work in carefully considered mixed ability pairs or triads and get lots of practice to improve their collaborative learning capabilities through the use of scaffolds such as speaking stems.
Possible objective coverage: 
· To  make inferences about characters and story events
· To  understand how language contributes to meaning
· To will be able to evaluate their own and others' performances
	To will read accurately and fluently using appropriate rate, prosody, stress, phrasing, pausing and intonation

A GUIDE to READERS THEATRE

	Step 1: Adult as model

The adult reads the selected passage of the class text aloud as that expert model of fluency whilst pupils follow the text with their own copy. This may be repeated multiple times as necessary. 
	Step 2: Echo reading

Children echo back the section read by the adult, emulating their intonation, tone, speed, volume, expression, movement, use of punctuation etc.
	 Step 3: Text allocation

Children work in pairs or triads. Each group may:
1. all have the exact same short section of text, or 
2. a longer section might be split into short parts, so that each group has a different piece.

	Step 4: Repeated choral reading

In their groups children read their section aloud. Echoing the initial reading by the adult.
	Step 5: Close reading

In their pairs/triads children make a close reading of their section of text and think about meaning, audience and purpose. This requires children to look closely at the writer’s use of language and consider characterisations etc. 
	Step 6: Text marking

Each child has a copy of the text to annotate in order to inform their performance. This is discussed and agreed as a group.
Prompts are provided to direct their reading.

	Step 7: Practise 

Time is provided for groups to rehearse their reading. They may decide to change or add to their performance slightly as a result of their rehearsal. 

	Step 8: Perform

Each group performs their rehearsed piece. 
(Adult may record so that children can appraise their own performance).

	Step 9: Reflect

Children evaluate their own and/or others’ performances and give feedback. They may use the a fluency rubric or the prompts as success criteria to support articulation of evaluations. 



Select a section/chapter of the text. Children can all have the same short section or a longer section might be split into short parts, so that each group has a different piece. Teacher will read aloud the same section of text modelling fluency, intonation, movement, volume and expression whilst pupils follow the text with their own copy.
Explain to the class that you are going to adapt this section for readers theatre, where groups will take the same text and perform it for the class.  In each group of 2/3, there will be both characters and narrators - children may need to take on multiple roles.
In their groups children will make a close reading of their section of text and think about meaning. This requires children to look closely at the writer’s use of language and consider characterisations. 
Provide a copy of the text for children to annotate, making notes (text marking) to inform their performance. This should be discussed and agreed as a group.
Give the children prompts to direct their reading.
Encourage children to reread their section of their text to give them time and opportunities to think carefully about the text and the language used by the writer. 
Provide time for groups to rehearse their reading and to discuss. They may decide to change or add to their performance slightly as a result of their rehearsal.  Encourage each group to perform their rehearsed piece. 
Encourage the children to evaluate performances and give feedback to peers. Use the success criteria grid.
Use prompts to support articulation of evaluations: I liked it when... because... Model this for the class. 
Notes:
Revisit the conventions for the text type and the vocabulary required: dialogue, monologue, stage, directions, actors, director, speech. 
This could also be done with non-fiction - public service announcement, documentary, news item.
Developing Effective Questions For Assessment

Question stems to support the planning, teaching and learning of each content domain for reading:
N.B. Using evidence from the text to support all answers should be common practice across all content domain.
2a Give/explain the meaning of words in a context
· Find and copy one word meaning…
· Look at the paragraph beginning…Find and copy one word meaning…
· In the sentence/paragraph which word most closely matches the meaning of the word… (can be multiple choice)
· Find and copy a word/group of words that suggest that…
· Circle the correct option to complete the/each sentence below…
· Look at the paragraph… what does the word…suggest about…
· Find and copy one word/group of words that tells you…
· What does the word…suggest about…
· Give the meaning of the word…in this sentence.
· What does…mean? (can be multiple choice) 
· What does the word… tell you about…
· Find and copy…different words that show…
· Choose the best words to match the description above. Circle your choice. 
· What does the word… mean in this sentence? 
· Find and copy a group of words that means the same as…
· ...................... This means that…
· Which of the following… is closest in meaning to…

2b Retrieve and record information/identify key details from fiction and non-fiction. 
· Write down one/two/three things that you are told about the…
· Which one of these drawings best represents…
· What did…have to do in order to…
· What was revealed at the end of the poem/story? (can be multiple choice)
· Using information from the text indicate whether the following statements are true or false…
· Circle the correct option to complete the/each sentence below…
· What helped…to get…?
· Look at the paragraph beginning…give one/two reasons why…
· Why were…not always…?
· How would you get from…to…?
· According to the text what could you do on… ? Give two examples. 
· Look at the paragraph/text box. Complete the table below…
· Tick true or false in the following table…
· What does the… do to frighten the…?
· How does the … behave when…?
· What conclusion does…draw from this/…?
· What event made…want to/do…? 
· What hardship did…face? How did they deal with it?
· In what year did…
· How long did…
· Who/What/Where/Why/How/When…
· According to the text, approximately/what/how/why/give one… (includes give two reasons) 
· According to some…
· Number these facts about the…from 1-5 in the order which they happen…
· Complete the sentence below…
· What is one name that…
· What was one effect…
· What does the poet ask…
· How do you know that…

2c Summarise main ideas from more than one paragraph
· Below are some summaries of different paragraphs from the text, number them to show the order in which they appear in the text. 
· What is the main message of the poem/story? 
· Using information from the whole text, tick one box in each row to show whether each statement is true or false.  
· Which of the following would be the most suitable summary of the whole text?
· Which statement is the best summary for the whole of page…
· Number the following sentences from -5 to show the order in which they happened in the poem…
· Look at the first two paragraphs. Which sentence below best describes the…

2d Make inference from the text, explain and justify inferences with evidence from the text
· How can you tell that...was keen to get to the… ?
· Look at the paragraph beginning… to the paragraph ending…What impressions of the … do you get from these paragraphs? 
· Look at the paragraph beginning… why did …find it difficult to … ?
· Look at the paragraph beginning…how do you know that… wanted to keep…a secret? 
· What evidence is there of … being determined/stubborn/defiant in the way he/she/they behaved towards…
· Explain what this description suggests about…
· What evidence in the text is there that….can be dangerous? Give two examples. 
· Why did … feel …? 
· In what ways might…character appeal to many readers? Explain fully referring to the text in your answer. 
· According to the text, how did the…help to change the opinion of…
· How do you think … felt when (or about) …? 
· What do you think…was thinking? 
· What kind of person do you think…was? Use evidence from the text to support your answer. 
· Explain how…felt about…
· How do these words make the reader feel about… ?
· How does the first paragraph suggest that the characters are… ?
· How can you tell that…is an expert on … ? 
· In what way does… think that … is? 
· Put a tick in the correct box to show whether each of the following statements is a fact or an opinion. 
· What was unusual for….on …? 
· Choose the best words to match the description. Circle both of your choices. 
· How is the…made to seem…? 
· What does this paragraph tell you about…character? 
· What else in the text tells us that…
· What other impressions do you get of…
· Explain what the poet/author finds…about…
· What is one thing that did not change…
· Find and copy a group of words that shows…
· Tick the two verses that are about…
· Look at the first paragraph. What suggests that the…
· What impressions do you get of…at this point in the extract? Give two impressions, using evidence from the text to support your answer. 
· Give two reasons why…

2e Predict what might happen from details stated and implied 
· Do you think that … will change his/her/their behaviour in the future… Explain why using evidence from the text. 
· Based on what you have read, what does the last paragraph suggest might happen next/to the…?   Use evidence from this paragraph/the text to support your prediction
· What do you think…would say to… about? Use evidence from the text to support your answer. 

2f Identify/explain how information/narrative content is related and contributes to meaning as a whole
· Draw lines to match each part of the story with the correct quotation from the text. Setting/past events/action/lesson/suspense/character etc. 
· Find and copy a group of words where … mood changes. 
· What impact does … change in mood/feeling have on the text as a whole? 
· The characters have different opinions of each other throughout the text. Find and copy  a group of words which explain … opinion of… . 
· Draw lines to match each section to its main content.

2g Identify/explain how meaning is enhanced through choice of words and phrases
· Why did the author use/choose this word?
· Explain why the word…has been used
· Why does the writer compare….to….?
· Why did the author use this simile?
· What adjectives/similes/personification/noun phrases has the author used to describe…? What effect does this have on the reader? 
· How does...help you to understand…?
· How do the words create a feeling of…?
· What do phrases like…tell us?
· What impression of the… does this word/phrase give us? 
· What does this description tell us about…

2h Make comparisons within the text 
· The mood/relationships/opinions of the characters change throughout the text. How do they change? 
· How does…feel about … compared to the beginning of the text? 
· According to the text… give one way that…. 
· Are similar to…
· [bookmark: _GoBack]Are different to…
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Reads with good expression
and enthusiasm throughout
the text. Varies expression
and volume to match his

or her interpretation of the
passage.

Generally reads with
good phrasing, mostly
in clause and sentence
units, with adequate
attention to expression.

Generally reads smoothly
with some breaks, but
resolves word and
structure difficulties
quickly, usually through
self-correction

Consistently reads

at conversational pace;
appropriate rate
throughout reading.

Make text sound

Reads with a mixture

Occasionally breaks

Reads with an uneven

like natural language of run-ons, mid sentence smooth rhythm because mixture of fast and
throughout the better pauses for breath, and of difficulties with specific slow pace.

part of the passage. 'some choppiness, words and/or structures.

Occasionally slips into reasonable stress

expressionless reading. and intonation.

Voice volume is generally

appropriate throughout

the text.

Begins to use voice to Frequently reads in two- Experiences several Reads moderately slowly.
make text sound like natural  and three-word phrases, ‘rough spots’ in text

language in some areas of giving the impression of where extended pauses

the text but not in others. choppy reading; improper or hesitations are more

Focus remains largely on stress and intonation fail to frequent and disruptive.

pronouncing the word. Still mark ends of sentences

reads in a quiet voice. and clauses.

Reads words as if Reads in a monotone Makes frequent extended Reads slowly and
simply to get them out. with little sense of pauses, hesitations, laboriously.

Little sense of trying to
make text sound like
natural language.

boundaries; frequently
reads word-by-word.

false starts, sound outs,
repetitions, and/or
multiple attempts.





